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ABSTRACTDue to the increasing demand of proficiency in English, every school andinstitution has also demanded their students to learn English. To identifywhether the students have understood the subject matter, tests are beingconducted to measure the students’ understanding. Several studies agreedand confirmed that tests can make the students feel anxious. As an affectivefactor, test anxiety has been investigated a lot. The current research focuseson test anxiety as the major affective factors. Thus, this research aims to findout the test anxiety level of students at Senior High School level, along withits relationship with the students’ gender and major. Moreover, the causes ofthe test anxiety were investigated according to the students’ own perceptionsthrough semi-structured interview. To gather the data for this mixed-methodresearch, the Test Anxiety Scale and semi-structured interview wereconducted. The overall result showed that the students had moderate level oftest anxiety. Female and science class students tend to be more anxious thanthe male and social students are. The factors of the test anxiety mentioned bythe participants are English understanding, test preparation, time limit,pressure to prove oneself, and test procedure.
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IntroductionIt has been a common knowledge that there are some factors affecting students’foreign language test negatively; individual differences such as learners’ languageaptitude, beliefs, motivation levels, expectations, and affective agents. ForeignLanguage Learning Anxiety (FLLA) is one of these affective factors.(Aydın&Zengin, 2008 cited in Aydin, 2009).Anxiety is described as an uncomfortable emotional state in which one perceivesdanger, feels powerless and experiences tension in preparation for an expecteddanger. Anxiety is generally divided into three types: Trait, state and situation-specificanxiety. Trait anxiety, a more permanent disposition to be anxious, isviewed as an aspect of personality. State anxiety is an apprehension that isexperienced at a particular moment in time as a response to definite situation.Lastly, situation-specific anxiety is related to apprehension aroused at specificsituations and events (Maclntyre& Gardner, 1991). Given the previous statements,therefore, language anxiety falls under situation-specific category. This wassupported by Gardner and MacIntyre’s (1993) suggestion, as they describeLanguage Anxiety as apprehension experienced when a specific situation requiresthe use of a second language in which the individual is not fully proficient.Students feel anxious particularly in English subject because it is not their nativelanguage, thus, even though the students in Indonesia are used to doing test, theysometimes still feel anxious because they are not familiar with the language. Thisis supported by Young (1991) as he stated that the more unfamiliar the test tasks,the more the learner anxiety is produced.This research is limited to the test anxiety scale of students of Senior High School,whether there is a relationship between their test anxiety and their gender andmajor, and what factors contributing to their anxiety based on their ownperceptions.Test which respectively discussed in this research is a standardized type. Brown(2010; 86) stated that a standardized test, among other things, presupposescertain standard objectives or performance levels. The standards that underliestandardized test are usually a set of carefully defined competencies that apply toa course, a curriculum. The standardized type in here also refers to what is called
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as achievement test. Achievement test is given at the end of the term, usually donein exam format (Riddell, 2010; 247)
BackgroundForeign language learning is a multilayered process affected by individualdifferences such as learners’ language aptitude, beliefs, motivation levels,expectations, affective agents etc. (Aydın&Zengin, 2008). Foreign LanguageLearning Anxiety (FLLA) is one of these affective factors that has a dynamic impacton this process.Test anxiety, as an important component of FLLA can develop due to severalreasons such as the contextual factors, personal factors, and learners’previousexperiences. Indonesia is an exam-oriented country in which theIndonesianlearners experience test anxiety at different levels due to this context-specific situation. This is mostly because of the high-stake examinations such as“University Entrance Examination” and/or “Transition from Primary to SecondaryEducation Exam” (Ergene, 2011) that students enter at the end of the secondaryschool and/or high school.Tests are a subset of assessment, a genre of assessment technique. In scientificterms, a test is a method of measuring a person’s ability, knowledge, orperformance in a given domain (Brown &Abeywickrama, 2010; 3). It is generallyprepared administrative procedures that occur at specific times in a curriculum.The students’ responses or answers to tests will be measured and evaluated.Tests are prepared administrative procedures that occur at identifiable times in acurriculum when learners muster all their faculties to offer peak performance,knowing that their responses are being measured and evaluated. In scientificterm, according to Brown (2010; 3) has 5 characteristics. They respectively putforwards.First, test is a method. It’s an instrument –a test of techniques, procedures, oritems- that requires performance on the part of the test-taker. To qualify as a test,the method must be explicit and structured.Second, a test must measure, which may be defined as a process of quantifying atest-taker’s performance according to explicit procedures or rules. Some testsmeasure general ability, whereas others focus on very specific competencies or
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objectives. For a test which measures general ability, according to Brown (2010;3), for example is a multi skill proficiency, while specifically test, for example is aquiz on recognizing correct use of definite articles. The results or measurementalso varies. It can be letters with the instructors’ comments, numerical score, or apercentile rank. If a test does not specify a form of reporting measurement, then itcannot appropriately be defined as a test.In Indonesia, tests are used throughout institution and school as a validmeasurement of the students or learners’ ability, knowledge, and performance.Tests usually take place inside a room with a predetermined time. There will be aproctor or a teacher who oversees the process of test-taking.Anxiety, being a complex term with many components, has been defined as “anunpleasant emotional state or condition that is characterized by the subjectivefeeling of tension, apprehension, and worry, and by activation or arousal of theautomatic nervous system” (Spielberger, 1972, p. 482). According to Gass andSelinker, anxiety may be “a matter of personality, an emotional reaction to asituation, or a combination” (2008, p. 400). Hence, it can be divided as trait, state,and situation-specific anxiety.The trait anxiety is caused when an individual tends to perceive the stressfulconditions as hazardous or threatening (Cao & Liu, 2015). State anxiety, on theother hand, can be defined as the feelings of nervousness and worry at the verymoment of the triggering situation (Cao & Liu, 2015); and the last one, situationspecific anxiety, is the one felt for a particular situation (Maclntyre& Gardner,1991).From another perspective, it is also possible to group anxiety in two differentforms; facilitative and debilitative anxiety as Scovel stated in 1978. In fact, thenames represent their meanings. As Amiri and Ghonsooly (2015) explained intheir study; the facilitative anxiety is helpful for a language learner, on the otherhand, debilitative anxiety hinders success.Given these definitions, foreign language learning anxiety can be classified as asituation-specific anxiety (Aydın, Yavuz, &Yeşilyurt, 2006) and is defined as “adistinct complex of self-perceptions, beliefs, feelings, and behaviors related toclassroom language learning arising from the uniqueness of the language learning
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process” (Horwitz, Horwitz, & Cope, 1986, p. 128). Horwitz et al. (1986) presentedthree components of language learning anxiety: communication apprehensionfocuses on interpersonal interactions; fear of negative evaluation is the feeling offear for evaluation by others and avoidance of the evaluative conditions; testanxiety is the anticipation of a failure in academic evaluation. As an indispensablepart of every learning environment, assessment can cause anxiety to manylearners. Using assessment tools like quizzes, examinations, reviews orobservations can be a source of test anxiety. Although the term has been definedby many researchers (see, Aydın&Zengin, 2008; Horwitz et al., 1986; Sarason,1984; Young, 1991). Zeidner and Mathews describe test anxiety as behavioral,phonological and psychological reactions to the evaluative situations such asexams or tests in relation to the negative effects or anticipation of these items(2005), while Dusek (1980) defines test anxiety as the displeasing apprehensionor psychological condition that has physiological and behavioral characteristicswhich are experienced at the time of formal testing or in other evaluativeconditions.There are many factors that might trigger test anxiety. Some of these aredescribed in the study of Young (1999). He stated that these factors for thelearners are test validity, test techniques, length of the test, time limit, clarity oftest instructions, and the testing environment. He stated that the studentsconsidered the test invalid if they felt highly stressed in the tests. Similarly, Ohata(2005) pointed out the pressure on students caused by the time limit. In an earlierstudy, Young (1991) reported on the importance of students’ familiarity with thetest format and the questions as another factor for test anxiety.The relationship between the test anxiety and gender has been studied by manyresearchers. However, the results in these studies are conflicting. In some studies,females are found to be more anxious than males (see, Chang 1997; Daly, Kreiser,&Roghaar, 1994; Felson & Trudeau, 1991; Hembree, 1988; Lowe & Lee, 2008;Lowe, 2015; McDonald, 2001). In other studies, such as Aydın and Takkaç (2007)the relationship between gender and test anxiety showed a minimal differenceand it changed mutually according to the situations; for some of the
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items males scored higher than females, while, for other items females’ scoredhigher.Anxiety refers to a complex, emotional reaction that is evoked in an individualwho interprets a specific situation as dangerous or threatening. Being a complexterm with many components, anxiety has been defined as “an unpleasantemotional state or condition that is characterized by the subjective feeling oftension, apprehension, and worry, and by activation or arousal of the automaticnervous system” (Spielberger, 1972; 482). The researchers grouped anxiety intothree types; trait, state, and situation-specific anxiety.Foreign language anxiety is classified into situation-specific anxiety and is definedas the specific forms of anxiety that occur consistently over time within a givensituation (MacIntyre& Gardner, 1991). It is apprehension experienced when aspecific situation requires the use of a second language in which the individual isnot fully proficient, specifically associated with second language contexts,including speaking, listening, and learning.Test anxiety is a situation-specific anxiety. According to Zeidner (1998) (cited inBurgucu; 2010), “test anxiety is the set of psychological, behavioral responses thataccompany concern about possible negative results or failure on an exam orsimilar evaluative situation…” Test anxiety is a subset of affective responsestoward test. It is fear or worry of being failed.Test, being well-prepared and carefully measure the test-takers’ ability,knowledge, or performance, it will certainly affect the students’ future languagedevelopment. Otherwise known in the language assessment field as washback(Brown, 2010; 37). Washbackcan be both promote and inhibit learning. Thusemphasizing what may be referred to as positive and negative washback.Positive washback, or usually called as beneficial washback, can be referred to aneffect that benefits not only the students but also the teachers as they take orconstruct the tests. Here are some examples of a test that provides beneficialwashback. 1. Positively influences what and how teachers teach2. Positively influences what and how learners learn3. Offers learners a chance to adequately prepare
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4. Gives learners feedback that enhances their languagedevelopment5. Is more formative in nature than summative6. Provides conditions for peak performance by the learnerNegative washback, on the other hand, hinders the language development of thetest-takers. It also refers to the unexpected, harmful consequence of a test, such asnervousness of the students and teachers, and lastly, anxious.In conclusion, the washback of the test is divided into two forms; there arepositive and negative washback. Positive washback means the tests have benefitsto both teachers and students, while negative washback means tests hinder thetest-taking process.In a close review of the literature on anxietyin language learning, at least sixpotentialsources of language anxiety can be identified.Someare associated withthe learner, some withthe teacher, and some with the instructionalpractice. Froman analysis of this research,language anxiety arises from: 1) personalandinterpersonal anxieties; 2) learner beliefs aboutlanguage learning; 3)instructor beliefs aboutlanguage teaching; 4) instructor-learner interactions; 5)classroom procedures; and 6) language testing. (Young, 1991).Personal and interpersonal anxieties are the most commonly discussed in moststudy, as it deals with the internal factors of the anxiety, such as low self-esteemand competitiveness. People with low self-esteem worry about what others mightthink and they are concerned with pleasing others. Such feeling can lead toanxiety.Learners’ beliefs in language learning are the major contributor to languageanxiety. For example, a student learns a foreign language and he believes thatpronunciation is the most important aspect of language. Later when he cannotspeak with the correct pronunciation like the native speaker, he will end upfrustrated and stressed.Instructors’ beliefs in language teaching can also lead to the students’ anxiety. Theinstructors who believe that they need to constantly correct when the studentsmake an error, do most of the talking, and set high expectations in students can becontributing to the students foreign language anxiety.
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The anxiety which is caused by the instructor-learner interactions is how theinstructor corrects the error made by the learners. Because to be seen as “dumb”and always makes an error in front of the learners’ peers can provoke anxiety.However, the correction is not the issue for the students; they too feel thatcorrection is necessary. For them, the manner of giving correction that can makethem anxious.Anxiety which associated with classroom procedures usually deals with having tospeak in the target language in front of other people. Classroom procedure inwhich the students have to do a presentation in front of the class, or to answerorally contribute to their anxiety.In language testing, thegreater the degree of student evaluation and themoreunfamiliar and ambiguous the test tasksand formats, the more the learner anxietyproduced (Young, 1991; 429). It means that how the test is given, formed, andevaluated can affect the students’ anxiety.The analysis of test anxiety had been conducted by many researchers. However,there is still a few of them which conducted in Indonesia. Here are several studiesconcerning the analysis of test anxiety, and the effect of the test-takers’ gender andgrade level toward their test anxiety.EsimGursoy& Tuba Arman, in 2016, conducted a study entitled “Analyzing ForeignLanguage Test Anxiety among High School Students in an EFL Context” in avocational high school in Turkey. There, they had found that the anxiety scale ismoderate, and that female is more anxious than male. There is also a significanteffect of grade level towards the students’ test anxiety.The next study concerning the analysis of test anxiety is the one that is conductedby SelamiAydin, FatihYavuz,SavaşYeşilyurt in Turkey entitled “Test Anxiety inForeign Language Learning”. They ought to find the causes, effects, and results oftest anxiety towards the students’ learning process.In 2014, MohamadMohamadi, Zahra Alishahi, NooshinSoleimani also conducted astudy entitled “A Study on Test Anxiety and Its Relationship to Test Score andSelf-actualization of Academic EFL Students in Iran.” This study set out to explore therelationship between test anxiety and self-actualization as well as test score. The
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results of this study suggest that test anxiety could be one of many variables whichhave a potential influence on the exam score.Meanwhile, in this research, the researcher will conduct a study to see the level oftest anxiety of the twelfth-grade students at Junior High School, and ought to findout whether gender and course grade (being in social or science major) affect theirtest anxiety. It also will be more explored on the factors contributing their anxietybased on their own perceptions.Taken into current reality, these problems particularly occur among high schoolstudents. This was proposed by other researchers analyzing test anxiety amonghigh school students (Burgucu, Han, and Engin; 2011), (Sparks, Patton, andGanschow; 2012), (Gursoy and Arman; 2016).
MethodologyThe present study was conducted at a local high school. This study wasimplemented with the 12thgrades particularly in an attempt to see the possibleeffects of the upcoming National Examination. A mixed-method research designwas used in the study. Qualitative and quantitative data were collected to answerthe following questions:1) What is the level of test anxiety among twelfth grade students atIndonesianSenior High School?2) How do gender and students’ major (being in science and socialmajor) contribute to the students’ test anxiety?3) What factors do influence students’ test anxiety according to theparticipants’ own perception?
3.1. ParticipantsThe participants in this study consisted of 213 twelfth-grade students. Theresearcher needed to obtain data in such a way that the needed data gained meetsthe specific purpose for this research, which is to expose the test anxiety scale andtheir perceptions toward what factors contributing to their anxiety.To select the sample for this mixed-method research, the researcher applied
sequential sampling method, which is one of the typology of five types of mixedmethods sampling which was developed by Teddlie and Yu in 2007 (Creswell,2009; 217). Sequential sampling means the sampling from the first phase or
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strand informs the second phase or strand. In an Explanatory Design, theresearcher needs to determine which quantitative results from the first phase willbe the basis for selecting participants in the second, qualitative phase (Bergman,2008: 77).
3.2. Data Collecting TechniqueBoth qualitative and quantitative data were collected in the study. Quantitativedata were collected via a questionnaire and analyzed statistically by using SPSS20. The qualitative data were gathered with the help ofsemi-structured interviews. Purposive random sampling was applied whilechoosing the participants for the interview. The interviews were conducted with 6students with every two students represent each anxiety level; low, moderate, andhigh anxiety.Several techniques had been applied along the process of data collection.Observation, questionnaire, and interviews were conducted. The observation wasconducted first as to seek the existing problems. Once the problems had beenidentified, the researcher ought to formulate the research questions which led tothe objective and the benefits of the study.After identifying the problems, along with the population, the researcher startedto select the sample of the total population to be studied. Later, the researcherstarted to collect the data using two types of instruments.As a whole picture of this research, the followings are the step in conducting thisresearch. First, the observation was conducted to identify the existing problems inthe location of the research that will take hold. The researcher used informalinterview in this step.After recognizing the existing problems, the researcherstarted to formulate the questions of what and why the problem existed.Therefore, the questionnaire of test anxiety scale and interview were arranged toget the answer of the questions. The researcher then began to formulate theselection of the sample for this research. Using random sampling, the researcherselected the sample purposefully to be given the questionnaire consisted of twoquestions of demographic information and twenty-two test anxiety scale.Interview session was conducted after the researcher analyzes the results of thequestionnaire as it had been taken into consideration to select the participants to
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be interviewed to find out the factors contributing to their anxiety based on theirown perceptions.After gaining the data from the questionnaire and interview, theresearcher mixed both the data and analyzed them using descriptive analysis topresent the findings and the conclusions of the research.
3.3. InstrumentsThe instrument used in the study was a test anxiety scale that was developedbySarason in 1984 and is a valid scale that has also been used by manyresearchers (Aydın et al., 2006; Aydın&Takkaç, 2007; Aydın&Zengin,2008; Şener, 2015). The instrument has two parts. The demographic informationof the participants was collected in the first part and included 3 questions relatedto gender, course grades and grade level of the students. The second partconsisted of 22 questions and aimed to find out the test anxiety level of theparticipants. In this part the students were asked to indicate how frequently theyfeel anxious in the given statements (1: never, 2: rarely, 3: sometimes, 4: often, 5:always). The content and face validity of the instrument was established indifferent studies that used the same instrument (Aydın et al., 2006; Aydın&Takkaç,2007). As the next step, the instrument was piloted on 15 10th grade studentsfrom the same school. Lastly, it was used with the participants and found highlyreliable with the 0.86 alpha value.Range Level of Anxiety3.34 – 5.00 High anxiety1.67 – 3.33 Moderate0.00 – 1.66 Low anxiety
The interview, provided the qualitative data for the study and conducted tosupport the findings from the quantitative part. 34 participants were asked threeopen ended questions in the interviews. The interviews lasted 10-15 minutes andthe researchers kept field notes on a template in order not to miss any valuabledata.
3.4. Data Analysis
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The data analysis process was done in two different steps. As the first step,SPSSsoftware program was used to analyze the quantitative part of the study. Thereliability coefficient, the mean scores, frequencies were found. The results of theLevenes’ test showed that the data were normally distributed. As a result of thehomogeneity of the variances, parametric tests were implemented. Dualcomparisons were made by using T-tests to find the effects of some variables suchas gender and major on students’ anxiety level.Below are the criteria of the test:If Sig. ≤ α: the null hypothesis (H 0) is rejectedIf Sig. ≥ α: the null hypothesis (H 0) is receivedAs a secondstep, the interviews were content analyzed by identifying recurringthemes in the data and putting those into groups and sub-groups.The researcherused the recordings of the interviews to be transcribed into written form andanalyze them into groups and sub-groups. The process of analysis itself was donein three steps as proposed by Miles and Huberman (2014; 12), those steps are: 1)data condensation, 2) data display, and 3) conclusion drawing.
4. ResultsFrom the total population of 455 twelfth-grade students, the researcher tookalmost half of the population due to the money and time inadequacy. Theresearcher implemented Slovins’ formula to determine the sample. Theformulation was as follows.
Explanation:n = total of the sampleN = total of the population (455)e = error of tolerance (generally it could be 0.01, 0.05, or 0.1)Therefore:
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Therefore, the sample for this research was 213 twelfth-grade students.Table 4.1. Total participants based on their genderGender NFemale 141Male 72Total 213
Table 4.2. Total participants based on their majorMajor NScience 112Social 101Total 213
In order to answer the first research question that aims to identify the anxietylevel of the students’, frequency analysis was conducted and means werecalculated. According to the results of the SPSS analysis, the mean of the responsesgiven to the items was M=2.54, which indicates a moderate level of anxiety. Table1 presents the results of frequency analysis of the questionnaire.Table 1. Frequency AnalysisNo. Items Never/Rarely (%) Sometimes (%) Often/Always (%) Mean
1. I worry while I’mtaking a test. 25.4 54.5 20.2 2.93
2. While taking a test, Iam thinking that otherstudents are better

24.4 40.8 34.7 3.10
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than I am.3. When I know that I willtake a test, I do not feelconfident and relaxed.
56.3 43.7 10.8 2.56

4. During the test, I amthinking unrelatedthings about the class.
53.0 38.0 8.9 2.42

5. I feel worried when Ilearned that I wouldtake a test.
67.6 23.9 8.4 2.10

6. During the test, I thinkI will fail. 61.9 30.5 7.5 2.14
7. After the test, I feelworried. 55.9 31.5 12.7 2.29
8. I cannot feel confidenteven if I have goodgrades.

52.1 31.5 16.4 2.51
9. After the test, I feel Iwould do better. 14.0 23.0 63.0 3.67
10. During the test, myemotions affect myperformancenegatively.

62.4 27.7 9.8 2.12

11. During the test, I forgetwhat I know. 39.0 43.2 17.8 2.74
12. I feel worried when Istudy for a test. 58.7 32.4 8.9 2.23
13. The more I work, themore confused I get. 63.9 24.4 11.8 2.20
14. During the test, Icannot be sure if I willsucceed.

31.9 44.6 23.5 2.85
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15. Tests bother me a lot. 77.0 16.0 7.1 1.6816. I feel pressured bytime limits during test. 34.3 33.8 31.9 2.93
17. When I have badgrades, I study less. 76.5 17.8 5.6 1.74
18. I would learn more if Ishould not have tests. 60.6 26.3 13.2 2.25
19. Tests affect myperformancenegatively.

26.7 34.7 38.5 3.12
20. I worry when I am notprepared well. 18.3 20.2 61.5 3.60
21. I worry even when Iam prepared well. 30.1 32.4 37.5 3.12
22. I feel crammed beforean exam. 81.2 10.8 8.0 1.62
Although the anxiety level of the students was generally moderate in the totalnumber of the students in science and social class, ten of the items had highermeans that the general average of the scale which is 2.54. Those eleven items wereitem number 1, 2, 3, 9, 11, 14, 16, 19, 20, and 21.Accordingly, more than half of the students feel anxious when they are taking atest (56.3%). The participants claimed that they often have low self-esteem duringtest by indicating that other students are doing better than they are (34.7%). Aftertaking the test, more than the half of the participants feel like they should havetaken the test seriously and study hard before taking it (63.0%). Almost half of theparticipants stated that they are not sure whether they will pass the test (43.2%).About 73 students feel under pressure because of the time limit in the test(34.3%). The participants stated that preparation is also another factorcontributing to their anxiety, they are anxious when they have less preparation(61.5%), they also still feel anxious even when they are prepared well (37.5%).
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The other scores in the scale showed that most of the participants did not have ahigh level of anxiety.Comparing the means between science and social class, and the means betweenfemale and male, it can be seen that science class and female have a higher level oftest anxiety than the male and social class students do. The results from SPSSshowed that there is a significant difference.Test Anxiety and GenderThe second research question aimed to answer if there was a significantrelationship between test anxiety level of the participants and their genders.Therefore comparative hypothesis was used in this research to find out whetherthere is a significant difference between the two independent variables. Thehypothesis is as follows.Ha: There is a significant difference between female and male students’ testanxietyH0: There is no significant difference between female and male students’ testanxietyWith the assumption of the hypothesis testing:If Sig. ≤ α: the null hypothesis (H 0) is rejectedIf Sig. ≥ α: the null hypothesis (H 0) is receivedGroup Statistics
Gender N Mean Std.Deviation Std. ErrorMeanAnxietyLevel Female 141 2.6031 .44912 .03782Male 72 2.3972 .42608 .05021

Independent Samples Test
t-test for equality of means
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t df Sig. (2-tailed)
MeanDifference

Std. ErrorDifferenceAnxietyLevel Equal variancesassumed 3.220 211 .001 .20590 .06395
Equal variances notassumed 3.275 149.940 .001 .20590 .06287

Based on the result of Independent Sample T-test using SPSS, it was found out thatthe Sig. (2-tailed) is 0.01(See Appendix 8). Since 0.01 < α (0.05), therefore, the H0is rejected, which means that there is a significant difference between female andmale students’ test anxiety.The values in table 2 .indicates that 8 items of the scaleshowed significant differences between test anxiety and gender. According to theresults of the t-test,female students tend to have more test anxiety than malestudents do in all these 8 items.Table 2. The Relationship between Test Anxiety and GenderNo. Items Gender N Mean Sig.1. I worry while I’m taking a test. FemaleMale 14172 3.042.74 0.021
2. While taking a test, I am thinkingthat other students are betterthan I am.

FemaleMale 14172 3.212.89 0.044

5. I feel worried when I learnedthat I would take a test. FemaleMale 14172 2.281.75 0.000
8. I cannot feel confident even if Ihave good grades. FemaleMale 14172 2.612.31 0.38
14. During the test, I cannot be sureif I will succeed. FemaleMale 14172 2.962.65 0.025
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20. I worry when I am not preparedwell. FemaleMale 14172 3.823.18 0.000
21. I worry even when I amprepared well. FemaleMale 14172 3.252.89 0.031
22. I feel crammed before an exam. FemaleMale 14172 1.741.40 0.014
Test Anxiety and MajorWith the aim of answering the second research question, the relationship betweentest anxiety level of participants and their major was analyzed (Table 3). Theresult of the SPSS showed that the significant (2-tailed) in independent sample t-test is 0.032. Comparative hypothesis also was used in this research to find outwhether there is a significant difference between the two independent variables.The hypothesis is as follows.Ha: There is a significant difference between female and male students’ testanxietyH0: There is no significant difference between female and male students’ testanxietyWith the assumption of the hypothesis testing:If Sig. ≤ α: the null hypothesis (H 0) is rejectedIf Sig. ≥ α: the null hypothesis (H0) is receivedGroup Statistics

Major N Mean Std.Deviation Std. ErrorMeanAnxietylevel Science 112 2.5963 .41156 .03889Social 101 2.4640 .48393 .04815



| Volume: 3 | Number: 1 | May 2018 | E-ISSN:  2503 – 4405| P-ISSN: 2580-3441|

26| ENGLISH EDUCATIONJournal of English Teaching and Research

The result of the independent sample t-test from the SPSS showed that the sig. (2-tailed) is 0.032. Therefore, H0 is rejected for 0.032 < α (0.05), which means thatthere is a significant difference in science and social class students’ test anxiety.Below are the items that showed significant differences between science andsocial class students.Table 3. The Relationship between Test Anxiety and MajorNo. Items Major N Mean Sig.7. After the test, I feel worried. ScienceSocial 112101 2.482.07 0.004
17.. When I have bad grades, I studyless. ScienceSocial 112101 0.970.89 0.025
18. I would not learn if I should nothave tests. ScienceSocial 112101 1.191.07 0.19
20. I worry even when I amprepared well ScienceSocial 112101 0.951.24 0.031
Interview Result AnalysisFor the interview, the six representatives of the students were invited to answerthree questions. Each of them represented certain level; low, moderate, and highanxiety. They almost had the same answers regardless the level they were

Independent Samples Test
t-test for equality of means
t df Sig. (2-tailed)

MeanDifference
Std. ErrorDifferenceAnxietylevel Equal variancesassumed 2.155 211 .032 .13229 .06138

Equal variances notassumed 2.137 197.354 .034 .13229 .06190
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considered at, which was based on their questionnaire results. Nevertheless, thestudent who were rated high and low anxiety level had significant distinction insome points.The interview results supported the answers given in the questionnaire. The firstquestion aimed to find out if they ever had test anxiety. All of the participantsstated “Yes” for the first question in the interview. None of the participants stated“No” which shows that they had experienced test anxiety at least once during theirlearning experience.The second question in the interview aimed to find out the frequency of their testanxiety. Similar with their questionnaire results, the ones with low anxiety statedthat they rarely experience test anxiety, the ones with moderate anxiety statedthat they sometimes feel anxious, while the ones with high anxiety mentioned thatthey often experience test anxiety. None of them stated “Always” which alsoconfirmed the questionnaire results where only 2 of the whole students who“always” feel anxious when they are taking a test.Finally, the third question addressed the participants’ own perception towards thecause of their anxiety. The most common answer compiled from the participantswas about the English itself. The participants (4 out of 6) mentioned that theyhardly understand every English word. Interviewee 4 stated “I do not familiarwith English at all. So most of the time, during the test, I do not even understandwhat I am supposed to do. I don’t know what to answer because I don’t evenunderstand the questions.”The second most common answer was that the participants (3 out of 6) feltanxious if they did not prepare enough. These responses fit the items 11, 13, 20,and 21 in the questionnaire about test preparation. They were afraid they mightnot be able to finish the test if they did not study before. However, one of theparticipants stated that “sometimes even though I did study (the night before), Istill feel nervous about the test because learning English is hard for me. I stillcannot understand some words.” This was also related to the item 21 which wasabout feeling anxious despite having prepared enough.Another factor mentioned by the participants was time limit (2 out of 6), which isrelevant to the item 6 in the questionnaire. They felt pressured with the time limit.
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On one hand, they struggled with the difficulty of the English word; while on theother hand, they also had to finish the test in time. Interviewee 1 stated “My wishis that they can give more time for us to finish the test.”Beside all those factors, internal pressure and the test procedure were alsomentioned by 2 out of 6 participants. One of the participants mentioned that thecause of the test anxiety was because it could affect her grade. She seemed tocannot accept if she had bad grades. Although the pressure merely comes fromherself, she admitted that nobody pressured her to have good grades. While forthe test procedure, one of the participants even stated that sometimes what wasbeing learned in class is not tested at all. Thus, he felt anxious while doing the testbecause he could not do the test for it was different with what he had studiedbefore.Based on the interview results, five most common factors were found. Thefamiliarity with the English itself is the number one factor. The students feltanxious that they might fail the test because they were not sure about theiranswers since they did not even understand the language. The second factorwould be the preparation. Less preparation makes the students feeling notconfident about the test. Sometimes even though they did prepare enough, theystill feel nervous. The third factor was the time limit. The limited time made themnervous even more while finishing the test. The next factor was the internal factorthat came within them. They felt pressured as it was being measured andevaluated by the teachers. Finally, the last factor mentioned by one of theparticipants was the test procedure. He complained that sometimes what wasbeing taught in class did not being tested in a test. It made him disappointed as healready did study about the material before.Based on the interview results, five most common factors were found. Thefamiliarity with the English itself is the number one factor. The students feltanxious that they might fail the test because they were not sure about theiranswers since they did not even understand the language. The second factorwould be the preparation. Less preparation makes the students feeling notconfident about the test. Sometimes even though they did prepare enough, theystill feel nervous. The third factor was the time limit. The limited time made them
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nervous even more while finishing the test. The next factor was the internal factorthat came within them. They felt pressured as it was being measured andevaluated by the teachers. Finally, the last factor mentioned by one of theparticipants was the test procedure. He complained that sometimes what wasbeing taught in class did not being tested in a test. It made him disappointed as healready did study about the material before.
4. DiscussionWhen the relationship between test anxiety level and gender was analyzed thestudy had similar results with that of Aydın (2013), so that females were found tobe more anxious only in some aspects in the present study as well. It was foundthat in contrast with male learners, female learners mostly compared themselveswith the other learners, whether they were well prepared or not, they were stillanxious about the exams and got more confused during the examinations, theywere also more sensitive to the time limits. This result was consistent withtheother studies in the literature (see, Chang, 1997; Daly, Kreiser, &Roghaar,1994; Felson & Trudeau, 1991; Hembree, 1988; Lowe & Lee, 2008; Lowe, 2015;McDonald, 2001).The interviews aimed to identify the participants’ own perceptions regarding thereasons causing test anxiety. Their attributions were pointing mostly to the factorsother than their selves such as the time limit, content of the course, proctors whodid not know English, unclear instructions and validity of the tests. The studentsfelt pressured and lost concentration in the test environment because of theproctors’ behaviors or a new question type that they did not come across withbefore. What’s more the instructions made learners feel stressed and the timelimit and the length of the examinations prevented students focusing on thecontent of the test. These facts are also in line with the literature (Ohata, 2005;Young, 1991). One way to reduce the instruction-related test anxiety might be touse similar instructions in the classroom. In addition, the use of English whencommunicating in the classroom and giving instructions in English would increaseexposure and input, moreover, it can increase the familiarity of the students withthe chunks used in questions.
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5. ConclusionIn this mixed-method research, there are three research questions. Therelationship between students’ gender and major on their test anxiety, and thefactors contributing to their test anxiety based on their own perceptions.For the first research question, it was found out that the level of the students’ testanxiety level was 2.54, which indicated moderate anxiety. The result of thequestionnaire was calculated and it was found out that only 4 students (1.88%)have low anxiety with the average level of 1.56. Those who had high anxiety levelwere 11 students (5.16%). The average level of their anxiety was 3.46. Meanwhile,the 198 other students (92.96%) had moderate level anxiety with the averagemeans of 2.51. Thus, the average level of the students’ test anxiety was moderateanxiety.To answer the second research question, which is to find out the difference offemale and male students’ test anxiety, and also the difference between scienceand social class students’ test anxiety, the independent sample t-test wasimplemented using SPSS software program. For the relationship between testanxiety and gender, the significant (2-tailed) was 0.01. It means that there issignificant difference for 0.01 < α (0.05).For the relationship between test anxietyand major, the sig. (t-tailed) was 0.032, it also means that there is a significantdifference for 0.032 < α (0.05). It was later found out that there were significantdifferences. Also, there were also items in the questionnaire that showed the mostsignificant differences between the two independent variables.Furthermore, based on the result of the interview, which was to seek out thefactors contributing to the students’ test anxiety. It was clear that they all agreedto have experienced test anxiety. It was also concluded that based on the students’own perception, the factors are the problem with understanding the English itself,the test preparation, the time limit, the pressure, and lastly, the test procedure.To sum it all up, based on the overall findings, it can be concluded that thestudents of senior high school level have moderate level of test anxiety. Throughthe independent samples t-test, it was found out that female and social classstudents have higher level of anxiety than the male and social class students do.
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The struggle to understanding English itself is seen as the most contributing factorof the students’ test anxiety.The results have implications for language teachers and policy makers. Increasedawareness on our teaching and reflective practice might reduce the negativeoutcomes of the teaching-learning process. Therefore, it is suggested that teachersare engaged in Continuous Professional Development to bridge the gap betweentheoretical knowledge gained in teacher education institutions with practicalknowledge developed in schools. Moreover, the policy makers can overview thecurrent examination system to reduce the negative effects of the system onstudents’ affect.For the suggestion, for the teachers; through this research, hopefully the teacherswill be more aware of the mental health issues related to the learning-teachingprocess. Also, the teachers can try to apply some teaching techniques to help oreven reduce the anxiety of the students.While for the students; through this research, the students will be more aware oftheir own anxiety.The students can also treat or take care of themselves as toreduce their anxiety and seek for help if needed or necessary.The students canapply some learning techniques so that their anxiety will be reduced.On the other hand, for further researchers, it will be good for further researchersto find and apply some teaching technique to reduce the students’ test anxiety.A few limitations of the study must be noted. Since the data were collected from asingle type school, it is difficult to generalize the findings to other teachingenvironments. Thus further studies need to be conducted insimilar contexts tocompare contextual differences deriving from different school types. Additionally,it should be noted that, other factors such as social, cultural, political andpsychological agents must be taken into account by the forthcoming studies.
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